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Abstract 
The aim of this paper is to analyze the educational practices in relation to the health of the indigenous people from Misak, in 
Colombia. An investigation into the educational project is being carried out from several fields using qualitative methodology, 
specifically the hermeneutical method, given the characteristics of the study. The framework of the educational project draws 
from the rights of indigenous people subject to the 1991 Constitution, to International Rights, and to the 2007 Public Policies. 
The specific purposes of the project are strengthening physical and evolutionary development of Misak´s children by adding 
psycho-objetual and neurolinguistic processes, as well as social relations based on initial own education in accordance with the 
community itself. Throughout this essay, we develop cultural policies and measures on ethno-education and interculturality.  
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1. Introduction 
In Colombia, the native cultural identity has a historical and political origin, whose aim is to reevaluate and help 
ethnic groups survive culturally, especially since the early 1970s. For this reason, it is a social project of cultural-
community characteristics which are being built thanks to all educational subjects in these communities; it initially 
serves an ethnic minority´s ideological and political content of cultural, political and economic affirmation. 
The present paper aims to analyze the cultural policies and measures on ethnic education and interculturality in 
Colombia. Then we will analyze Misak's educational approach and its relationship to health. Finally, we will 
establish working tools and education proposals for Misak people and in relationship to health. Colombia´s reality 
lends itself to many philosophical educational and political interventions and reflections, on native people and their 
role, representation, and visibility in society. Education has a chance to open and strengthen the culture of the 
whole society despite the conflicts which arise from the wide variety of ethnic groups and their concealment and 
oppression suffered since ancient times. 
This work focuses on Misak people, also known as guambianos. They are Amerindian people living in Cauca 
Department, in southern Colombia. They are grouped into reserves, mainly in the central mountains of the 
Colombian Andes, and in particular, the largest nucleus is in the small town of Silvia, 59 kilometers away from 
Popayan, the capital of Cauca Department. There are 35,000 inhabitants in the municipality of Silvia, which is 
formed by the native reserves of Ambaló, Guambía, Kisgo, Pitayó, Quichaya and Tumburao. 
For Misak people, nature is very important, as it is considered the mother and the spirit of life. As a result, they 
show respect and devotion to the biotic diversity of land, which generated life and provided food, wisdom, dignity 
and identity (Guambía, 2007). 
2. Methodology 
The approach we have taken to write this essay has been hermeneutic deconstructive interpretation, where we 
have analyzed and interpreted several government documents, formal institutions, laws and bills, native 
organizations, universities and texts written by relevant authors. In addition, we have carried out an “ethnic raid,” 
in which we have analyzed and recorded cultural practices in situ. 
Deconstruction, as defined by Derrida (1997), is everything and nothing at the same time. It is not a general 
theory or method, but a tool which helps us to understand and see what is really needed. Therefore, deconstruction 
is used as a hermeneutic path, as a process, and thanks to that process the concept transcends and reveals itself 
(Cruz, 2012). We think that hermeneutics is deconstructive because of its proposal to destroy limits to build them 
again. In this sense, the hermeneutic method acquires an epistemological dynamic which allows us to understand 
the text using one or more disciplines of the human and social sciences (disciplinary) and link it to what is 
achieved by combining several disciplines (interdisciplinary). Deconstruction allows us to understand these 
groups´ texts, which have built their own universe and social relations based on other ontological basis of action, 
other philosophical thoughts and other epistemological elements. Deconstructive hermeneutics allows us to put 
ourselves in the place of others to understand what they propose. 
The methodology which has been employed in this work is qualitative, in particular the hermeneutical method, 
given the characteristics of the study. Nietzsche's famous phrase "There are no facts only interpretations" is the 
trendy slogan in some academic and intellectual circles in Europe and America (Gutierrez, 2004). This determines 
an increasingly popular vision and way of conducting science. In the case of the social sciences, theories never 
reach the status of those theories placed in the natural sciences environment, so you experience a kind of 
coexistence of paradigms which may share premises and theories or differ in many aspects. (García Ruiz, 2012). 
In groups and social movements it has been reported that pragmatics is the most important area in producing 
meaning even ahead of semiotics and semantics. The latter two are formed when the sample groups’ practice 
shows who the authors or actors are and what the purposes, intentions, agendas and senses are. Only then, we can 
refine the meanings more clearly within the texts, conversations and new practices. Implementing hermeneutics 
requires, above all, reading groups in their practices and actions, in a current and normal ethnography before they 
write their texts and manifestos. 
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To do this work, we have studied deeply Colombia´s cultural and educational policies of the last thirty years. 
We have also analyzed and interpreted the cultural practices of native people and the relationship between cultural 
and political practices. The methodology has been the ethnic raid, analyzing and recording cultural practices in 
situ. The importance of this study lies in the epistemological and scientific analysis in regard to social practices, 
not only considering the cultural dimension, but also an essential component of local, regional and national 
development plans. 
3. Misak´s policy, culture and cultural practices  
Since the 1990s, Latin America has been making significant government efforts in Bilingual Intercultural 
Education (González Pérez, 2011). In 1991, Colombia produced and adopted a new political Constitution, which 
for the first time recognized, among other things, that the nation is multiethnic and multilingual. Among the main 
constitutional approaches which refer to culture and education, 22 items can be highlighted. There are 380 items 
which make up the full constitutional text, besides the Preamble. This constitution, which recognized for the first 
time, among other things, that the nation is multiethnic, and multilingual (García Martín Bravo and Sanchez, 
2011),   from our point of view, the ethnoeducation model strengthened a markedly ethnic society and a different 
way of seeing things as it includes culture and cultural diversity in Colombian´s public education. 
In constitutional terms, cultural diversity alludes to lifestyles and the ways of the world on issues of ethnicity, 
religion, language, economy and political organization. This point of view does not always agree with the customs 
of the majority of the population. Human groups which by their cultural characteristics do not fit into the 
economic, political and social system established for the majority have the right of recognition of their 
particularities based on the principles of human dignity, pluralism and minority protection. 
In the case of Cauca, the first organizational and educational native experience was the Paez ethnic group, who 
since 1971, with the rise of the Regional Native Council of Cauca, has proposed "Defending the history, language 
and native customs and training bilingual teachers to teach according to the situation and their own language." It 
was not until 1979 that the Bilingual Education Program was started by establishing a research team and by 
opening some native schools in the northeastern part of Colombia. 
The Guambianos became an organization in 1980. However, priority was not given to educational activities 
which benefited the community until 1985 when the First General Educational Planning was made and schools 
from different reserves took part in it. As a result of giving priority to educational activities, a series of struggles 
and transformations began for their own education. 
These two experiences in particular have been observed and investigated since 1984 by the Native Education 
Team at the University of Cauca, which has contributed theoretical, methodological and applied contributions to 
the understanding of this collective effort made by these communities and their organizations in southwestern 
Colombia. The team of researchers and consultants was composed of countless people who have had a 
commitment to knowledge and political development of native sectors, each of them has made an invaluable 
contribution which today allows us to collect this history and continue it. 
Because of the run up that the general native and ethnic dimension has taken in the country´s organization, it is 
necessary to introduce and make official suitable educational proposals, generated by native communities and 
organizations, which through their education teams and their teachers, research and organize a new education 
policy in the reserves. 
4. Ethnoeducation and health: Misak´s case 
Each cultural group develops a conception of nature, of the ways to transmit knowledge about the environment 
and the concept of diversity in the environment, according to their cultural patterns. Therefore, if there are many 
cultural groups in the country, there are also many conceptions of nature, transmission of knowledge, and concepts 
of diversity. Hence, as many curricula as ethnic groups should be developed. 
The theoretical approach of the man-nature or society-nature relationship involves the ways of appropriation of 
natural resources and transforming them into processed products through knowledge and techniques developed due 
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to continuous human contact with the environment. This implies a wealth of knowledge (corpus) and the 
techniques or practices (praxis) which the groups use and manage environmental resources with. This is the body 
of knowledge, translated into techniques which a group “appropriate" nature with. 
The corpus-praxis relationship involves understanding the body of knowledge in everyday cultural practices 
which deal with obtaining, reproduction, validation and adaptation of the native curriculum for natural sciences. 
The curricular dimension for ethnoeducation in the field of biological sciences will adjust to the school-nature and 
culture relationship under this main content: traditional medicine, natural resources, cosmograms and calendars, 
sociolinguistics, ethnobotany and productive systems. Each village or cultural group has developed and validated 
its own science, technologies, methodologies and ways of transmission of knowledge when they teach science. 
Territory is a social and cultural component of ethnicity or ethnic group. Territory is not only the space where 
culture and life develop. The territory itself is a category of life and culture and not just a space. The earth is the 
mother and the territory is the relationship with the mother. Thus, the territory is where life is lived and life is 
culture. The previous imagery can also be applied to nature in general, especially by native groups. 
Some ethnic groups in the country are interested in carrying out policies and developing cultural projects by the 
state as part of their life, and development plans linking cultural issues with territory, health, natural resources, 
education, production, communications, and so on. In this sense, cultural production and the eventual promotion 
policy will be subsumed in the continuous existence of the individual and the group in a given natural environment 
and not in the inventory of expressions and material objects of the group. 
Pedagogical treatment of MISAK people's health has been addressed through various initiatives undertaken by 
the University of Cauca, the Cabildo, the Colombian Institute of Family Welfare, UNICEF, Misak people, GEIM 
group, and others. The study results have been embodied in concrete actions and specific educational project 
development. In this line, within the redefinition of the collective system structure for Misak´s life education, 
health education features prominently. 
The House of Taita Payan, a key role in Misak´s social and cultural life, has two sanitaries, one for children and 
one for adults. It also has a drinking-water plant of waste water. The House of Taita Payan is a symbolic area to 
reinforce didactically learning processes and the development of Misak children with socialization and endogenous 
education. 
For the proper development of Misak children, there is a health and nutrition program which takes elements of 
their culture based on cultural practices and Misak´s worldview. The specific aims are to satisfy vital and 
physiological needs of the body and establish hygienic and nutritional habits. The main practices in health and 
nutrition which are developed with Misak children are those related to hygiene and cleanliness, sleep, and care in 
the preparation and consumption of food. As part of the socialization and of their own education, Misak children 
need to learn some aspects about their bodies and about sexuality, as well as education about conception, 
pregnancy, childbirth and breastfeeding. 
On the other hand, there is a significant presence of their own and traditional medicine. Misak people show 
special zeal in preserving these ancient practices. The misakyatul is where plants are grown for traditional 
medicine, food and sacred plants. 
Finally, the focus of work is to retrieve, evaluate and adopt the cultural and educational practices of Misak 
people in relation to health. Thus, projects and actions carried out have considered local horticultural production 
and cultural practices of health, based on retrieve and assess ancestral and traditional medicine, food habits and 
health, sex education, and processes which ensure Misak´s psychological physical, emotional, spiritual and moral 
well-being. 
5. Conclusions 
The knowledge, use and management of the environment by cultural groups is determined by historical cultural 
and cognitive-linguistic patterns. The Natives managed an integrated understanding of nature, which cannot be 
addressed with academic methodologies of formalized research if we want to understand it. Thus, there is a 
universal or unique way to design, protect and learn / teach the knowledge of the natural world. 
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It is strange that while the Colombian Constitution has inherent multicultural aspiration outlined in Article 7 
(Pineda, 1995, Gross, 2000; Zambrano, 2006), public policies of ethnic nature (including ethnoeducation and 
health) suggest an intercultural aspiration. From a comparative approach, it is important to look at some concepts 
of Canadian political theory that distinguish between an intercultural model as in Quebec and a multicultural one 
as in Canada as a whole. It is very common to find a different interpretation and use between European and 
American theorists. As far as some Spanish theorists in concerned, social reality is multicultural. Consequently, 
social policies are needed. In Canada, diversity is a social reality. Intercultural and multicultural models are 
cultural policies. Diversity is a reality that requires a cultural policy. In Latin America, the situation is a bit 
confusing because there is no rigorous conceptualization, and because of the role played by some academics in 
relation to politicians. 
The knowledge generated by the community through work experience, has other categories, classifications, 
values, meanings and ways of social reproduction. These differences are based on the culture and are obviously 
different from the Western scientific design. Such differences could be enriching for both cultural and educational 
contexts through the teaching of the two types of science: the own one and the external one. 
A hermeneutic practice of education and health allows us to establish that while the ideas and objectives have 
been drawn, reality and society do not match those ideas and objectives. The rights dedicated to Colombians in 
relation to culture, education, health and social group they belong to, are not protected within government and 
institutions policy. 
In conclusion, cultural practices in education for Misak people's health, include the concept of traditional 
medicine as a balance between energies and forces of nature and Misak people. Traditional medicine forms a unit, 
which is a cross knowledge in the three worlds of Misak´s worldview: soil, underground and air. In the dichotomy 
brave / meek, the concepts of health and disease are sustained. These concepts are closely related to spirituality, the 
sacred, and social practices throughout the life cycle. 
Misak native organization has highlighted the futility of the Colombian government´s educational policies and 
have opted to create their own native universities offering degree programs based on their own needs and logic 
capabilities. An example of this initiative is the Native and Intercultural Autonomous University, which was 
created in 2003 and aims to allow better access to higher education, and to avoid the severance of official 
government impositions (Moreno, 2011). 
The power and knowledge of Misak´s traditional healers are announced through dreams by great sages, and 
later taught and transmitted to all components of the Misak people, so that Misak children strengthen and grow 
with their own cultural identity in communion with nature. 
There is still much to do in Colombia, especially in regard to the involvement of subjects in their own processes 
of cultural identity. It is undeniable that the way forward has been marked out and that much ground has already 
been covered, but it is not enough. 
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